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ABSTRACT 

Part of the rationale underlying this three-part 
human relations unit (taken from Major Concepts for Social Studies by 
the Social Studies Curriculum center at Syracuse) is that students 
should become aware of the importance of the dignity of each 
individual, and the young citizen should be striving to work and 
cooperate with fellow individuals. Human dignity should imply to 
every citizen the worth of each individual — worth that exists because 
the individual exists and not because of his achievements. Some of 
the overall objectives for the unit are that the student; 1) better 
understand and accept himself as an individual and member of a group; 
2) become aware of the awesome responsibility of being a 
pre- adolescent and react to the conflicts and problems arising from 
this ; 3) demonstrate by examples and discussion that knowledge should 
result in action. A number of themes are examined through written 
exercises, role-playing, and other activities. Among them are; 
universals and differences among men; self concept and identity; 
individuality; maturity; social roles; socialization influences; 
stereotyping; self confidence; human needs; apathy; dissent; 
nonconformity; extremism; and inference vs. fact. All of the student 
materials required are contained in the document. (Author/AWW) 
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UNIT CONCEPT; HUMAN RELATIONS 
PART I 

U NIT RATIONALE ; Learning to cope with everyday social interaction is of the 

utmost Importance to the individual. Since a major premise 
of the middle school is the process of socialization, it is 
important that the curriculum be responsive to that idea. 

"Students should become aware of the importance of the dig- 
nity of every other individual. Instead of just thinking 
of ’society' and doing things for the 'good of society, ' the 
young citizen should be striving to work and cooperate with 
fellow individuals. Dignity is defined in our dictionaries 
as worth or merit. Human dignity should imply to every 
citizen the worth of all individuals. This is worth which 
exists because the Individual exists, and not because of 
his achievements. In many parts of the world today there 
are highly Intelligent people who can neither read nor 
write, and whose ethics or social background is such as to 
deny them a job, access to courts, or sufficient food for 
survival. In such circumstances, worth cannot be judged by 
accomplishments or social position." 

UNIT OBJECTIVES ; The student wills 

-^better understand and accept himself as an individual and as a member 
of a group. 

- become aware of the awesome responsibility of being a pre— adolescent 
and react to the conflicts and problems arising from these. 

- demonstrate by examples and discussion that knowledge should result 
in action. 

SKILLS OBJECTIVES : The student will: 

- follow written directions, 

- identify purpose of a group. 

- identify roles in a group, 

- participate in socio-drama, 

1, Major Concepts for Social Studies . Social Studies Curriculum Center 
Q at Syracuse University, 1965, page 23, 
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PART I 



OBJECTIVES : 

1, The student can, in writing, discuss the meaning of Carl Sandburg's 
poem, "The Family of Man, ' and relate it to the slides. 

2, The student can state a few ’universals" and '‘differences' found 
in all men. 

LARGE GROUP f 

A visual presentation of many different types of "faces of man' 1 may be 
used as a motivational device. An appropriate film could be used, a series 
of pictures or slides could be compiled or students could bring in pictures. 

Films (Available from media center) 

Cities in Crisis 

People Are Different and Alike 



Pictures Cut From Magazines 



Young people - Old people 
Rich people - Poor people 



People fighting - People working 



Men - Women 

People from all over the world 



SMALL GROUP; 

The following student "handout" is distributed to each individual. 
Small groups discuss the question. Each student writes his own reactions* 
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STUDENT HANDOUT 
THE FAMILY OF MAN 

There is only one man in the world 
and his name is All Men. 

There is only one woman in the world 
and her name is All Women. 

There is only one child in the world 
and the child's name is All Children. 

Carl Sandburg 
THINK - DISCUSS - WRITE 

1. What does Carl Sandburg mean when he says that there is only one man, 
one woman, and one child in the world? 

How can he say that your name is "All Children"? 

2. By relating this poem with the visual presentation you have just seen, 
can you describe some similarities, or "universals" that can be found 
in all men? 

3. It is amazing how the human race can be so different and yet so much 
alike. Which would you consider more important, the similarities or 
differences? Why? 

4. Do you consider yourself as "One Man" or as a part of 'All Men ? Explain, 
showing some good thought. 
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PART II 



OBJECTIVE ; 

The student can state a personal definition of self as demonstrated by 
the completion of a learning package. 

One copy of each page of the Student Learning Package should be distributed 
to each student. 



I, WHO ARE YOU? 



Our aim is to help you to know and express yourself as an Important 
human being, different in soma ways from all other human beings. We are 
asking you to think about who you really are and about ways in which you 
resemble, or differ from, other people. 

We want you to use your eyes, your ears, your mouth, your hands and 
feet — and your mind. We want you to read, to listen, to talk, to write, 
to act — and to think. Be yourself and say what you really feel. 

We are not suggesting that after completing these few sheets you will 
instantly know yourself in every way possible. What we are hoping is that 
this has been enough to stimulate your thinking in this area. Getting to 
know and understand yourself and others is a constant process and does not 
necessarily end when you become an adult. 

WHO ARE YOU? 

A faee- 
A name— 

A voice- 
Or more? 

LET'S FIND OUT . , . 
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ll. A THREE - DIMENSIONAL PORTRAIT 



Complete this three — dimensional portrait on yourself. 

Be as objective as possible. You may find It harder than you think. 



I , APPEARANCE 

a. Sex 

b. Age 

e, Height and Weight __ 

d. Color of hair, eyes , 

e. General appearance (good-looking f skinny, neat, sloppy, shape of 

head, birthmarks, freckles, etc,) 



II, BACKGROUND 

a. Standard of living 



h. Position or occupation 

c. Educations amount, kinds of schools, favorite subjects, poorest 
subjects ' 



d. Home life 



e. Religion ___________ 

f . Race — nationality _____ 

g. Amusements, hobbles, sports 
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III. 
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II. A THREE - DIMENSIONAL PORTRAIT 
IDEAS --3. 

a. Temperament: easy going, pessimistic , optimistic 



b. Frustrations, chief disappointments 



c. Personal premise, what do you think, of yourself? 



d. Attitude toward life 



e. Standards of right and wrong 



f. Abilities 



g. Qualities; imagination, judgment, tastes 
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III . WHOM DO YOU SEE? 



We are asking you to look with your mind as well as your eyes at the photo- 
graphs of other people. Then look at yourself in the same way — — tell what 
you see. Choose the one picture that you relate to the most. You will find 
the pictures mounted on the wall. Explain your feelings and ideas in detail 
in the following space. 



O 
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IV, WHO ARE YOU? 

* 



IN MANY WAYS, you’re very much like everyone else in the world. But what 
makes you different? What makes you You? A little thing called ego 
the "I" in you. How much have you thought about the "I” in you? How well 
do you know yourself? 

Check the square beside each statement that best fits you. Check only one 
square for each number. 



1 . 



4 . 



5. 



6 . 



8 , 



I like being me - — win or lose. 



| I play up to people, use them. J_ 



I don ' t really mean much 
— I’m nobody. 

I genuinely like other people, 



i I’m not afraid to say what I 
believe in, even if no one 
else agrees with me. 



i i 

; j It embarrasses me to express 

my beliefs when they’re dif- 
ferent from other peoples’. 



— 1 

t , 

j I’m scared of things I m not 

used to. 



J I love life and living. 



1 



I welcome the new and the 
challenging . 



Everyone I know is a bore. 



There are so many things I’m 
interested In that I never 
know where to begin. 

Life is a breeze, because I 
can separate the important 
from the unimportant, 

I accept things as they are. 
It’s not for me to question. 



I look at people as individuals, 
not as members of a particular 
group , 



I work toward one goal at a 
time, keeping that goal in 
sight. 

I waste my time on an awful lot 
of unnecessary details — or 
nothing at all. 

I look for meanings in things, 
I want to know the why of 
everything , 



I say: Look at the group, 

and you’ll know what the 
person is like. 
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V. DRAW YOURSELF 



A space is provided below in which you can draw yourself, 
yourself as you really are, as you think other people see you, £ 
would like to be, or anything else. If you need more room, let 
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VI . SO YOU DARE TO BE AN INDIVIDUAL? 

It may be harder than you realize to be a true individual. Indivi- 
duality is not something that comes automatically. It grows with one 1 3 
responsibility of freedom of choice, guided by intuition and experience. 
Considering this, answer the following questions to the best of 
your ability. 

A — Always S — Sometimes N — dsJever 

1, If you have a good idea* do you express it? 

2* Do you follow through on things you want to do? 

Do you say M no !l to your friends if you do not want to go along with 
something they are planning? 

4. Do you feel free to refuse something you know you should not have? 

5* Do you dare to stand alone on an issue? 

6* Can you find things to do when you are alone? 

7. When you buy clothes, do you look for things that suit you best, in- 
stead of what everyone else is wearing? 

8. Are you happy with people who are not really fl in ,t with your friends? 

9. Do you aim to do your best, even if it makes you seem like an "oddball 11 
10, Would you stand by a friend whom others are "cutting down 11 ? 



fl Man'is his own star," - Emerson 
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VII. "I" 



Use the rest of this page and its back to write a short story, poem, 

Z t 

or other piece of creative writing entitled "I." Make your writing per- 
sonal. Have it say something about the person, I. Me? Myself? -I? Who 
are you? 
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VIII ^ WHAT *3 YOUR MATURITY QUOTIENT? 

Did you know that maturity is not something that comes automatically 
when 'you become an adult? Maturity is something that is always building up. 
It is constantly changing. Every change that you make for the better makes 
you more mature. 

Take this maturity quiz and then rate your maturity quotient * 



. 


) 

# Sometimes 


1 

Always 


Never t 


Do you use the excuse: 

"If only I had more time"? 








Do you ever say: "I’ll 

never do that"? • j 








Do you ever say: "I 

can't speak in front of 
a group"? 








Do you try to tell other 
people what to do? 








Do you get angry quickly? 








Do you hold a grudge? 








Must- you always have 
your own .way? 




r 


■ 


Do you judge others 
by rumors? 


/ 

§ 

i 




! 



How do you rate? Are you growing and changing or just standing still? 
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XX. HOW MANY ROLES DO YOU PLAY? 

A part taken by anyone in which certain behavior is expected is called 
a role . We all have many different roles, ranging from worker, student, 
friend to many others. 

Sometimes your roles disagree or conflict. A man's duties as a 
soldier sometimes conflict with his feelings as a humanitarian. 

Taking all this into consideration, answer these questions to the 
best of your understanding. 

INDIVIDUAL WORK 

1. Can you identify more than one of your roles? List them. 

2, For each of your roles list some of the ways you, are expected to 
behave in that role. 



SMALL GROUP DISCUSSION 

1. Compare your lists of roles and the ways you are expected to behave 
in each role. 



roles ever conflict with one another? In what way? 



3. How can you resolve the conflict between your role as a son or 
daughter and your role as a member of your group of friends. 
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SELF -EVALUATION : 



How wall do you know yourself? What are your true feelings about 
yourself? What are your qualities, interests, and desires? 

Answer below, giving thought to what you write. Be honest, do not 
write only what you think people want to hear. 
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XI, SELF-EVALUATION KEY 



Only you can judge Che acceptability of your answer, for you know 
yourself like no one else does. Remember that you are an intricate net 
work of emotions , thoughts, and feelings. Sometimes even you cannot ex 
plain your otto actions, 

XII. QUEST SUGGESTIONS 

1. Consider someone that you do not seem to be able to get along with. 
What is it about this person that causes the difficulty? More im- 
portant, what is it about yourself that causes the friction? Does 
this problem exist more "in" you than "between" you? Explain. 

2. If available, take four poses of yourself in a picture booth. Be 
as expressive as you can. 

3. Write a story or situation in which you are a character. If you 
want, this can be a tail-tale, poem, skit, etc. 

4. Make something that says something about "you." 

5. Complete a "Three-Dimensional Portrait" on some else you know. 
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... ' UNIT CONCEPT; HUMAN RELATIONS (PART XI) 

* ' : ■ " ... «.■ 

UNIT RATIONALE : Learning to cope w^th everyday social, interaction is of 

• • " the utmost importance to the individual. Since a major 
premise of the middle ' uehool is the process of social!- 
setion, it is important that the curriculum be responsive 
to that idea. 



"Students should become aware of the importance of the 
dignit 3 / of every other Individual. Instead of just 
thinking, of ? society 7 and doing things for the 7 good of 
society 1 > the young cltieon should be striving to work . 
and cooperate with fellow individuals. Dignity is de- 
fined in our dictionaries as worth or merit. Human dig- 
nity should imply to every citisen the worth of all in- 
dividuals. This is worth which exists because the indi- 



vidual exists, and not because of his achievements* In 



many parts of the world today there are highly intelli- 
gent people who can neither read nor write, and whose 



ethics or social background is such as to deny them a 



job, access to courts, or sufficient food- for survival. 
In such circumstances worth cannot be judged by ac- 
complishments or social position. ,f 



UNIT OBJECTIVE : w . The student wills 

p7 develop a personal definition of "interaction with others 1 and list 
what^k^ tilings are several problems involved in the process. 



PART I 

OBJECTIVE? The student can state the influences that act on his life by 
filling in an influence chart. 



19 
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Center at Syracuse University, 1965, page 23, 
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INFLUENCE CHART 



One way to see how different forces work upon an indi- 
vidual's thoughts and Ideas is to fill out the chart below. Use X for 
slight influence, XX for strong influence, and XXX for powerful in- 
fluence. 



1 — — 

Ideas 

About 


| Parents 


s • j. 

| Friends 


| Teachers! 


1 

i Books 


1 Radio-TV 


Papers 
, Maga- 
zines 


Personal 
| Ex- 
perience 


Police 










I 


1 




Parent^ 
















Drugs 




i 


1 










i 

Civil 

Rights 
















Smoking 
















Popular 

Music 

Group 
















Marriage 
















Long 

Hair 
















Coca- 

Cola 
















Current 

Boys 1 

Fashions 














* ' 


Local 

School 
















Current 

Girls’ 

Fashions 














v i 

• ~ - — * 
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OBJECTIVE ; The student will value s-tereoty.pe . 

human relations by being able to define the term , n <3 ter$o tyy .... 



and give five examples to strengthen the definitions : 






I. " T STEREOTYPING *■ ■. 



V*V\. 



Did 3 ^ou know that stereotyping is a learned behavior? Did .you know 
that members of a stereotyped group lose their individuality? Caq. .you de* 

1 ' V " ■ •’ ':■? : ■* ■ ‘ *’ 



fine "stereotype 11 ? 






By the time you finish this package you should be able to,.defihe; this 

' ■ " ’ • , . * ' ,r ; • : 

term and give five examples of it. You should also bo able to explai.it how 
stereotype thinking restricts your effectiveness in human rolatianshijps 
lh... - the llit'bf words belbw, write the first wrir^' • ^atVpPf># ' int-6 .>/• * 

your head* -.A ' 



red hair 


doctors 


blonde 


truckdrivers ' 


blue eyes 


school teachers 


fat 


teenagers 


tall and dark 


over 30 ? s 


Southerners 


hicks 


Marylanders 


snobs 


New Englanders 


happy 


San Franciscans 


unhappy 


Westerners 


Mormons 


Italians 


Irish 
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XI. WATCH TEAT STEREOTYPE 

Shown below are four words- In the blank area below eaeh ? draw a 
picture that the word brings to your mind. The image you create will tell 
a lot* 



HIPPIE TEACHER 




TEENAGER 




MEXICAN 



! 
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II. WATCH that stereotype 



In 1969 students at the University of California at Davis conducted the 
following experiment . First, they received clearance from police and 
merchants in Davis and another term to shoplift. 

To carry out the experiment one student dressed as a conservative busi- 
nessman, complete with a briefcase. When he wilijed through the stores 1 
aisles openly taking everything he wanted and putting goods into his 
briefcase, no action was taken by afiore personnel or customers. ^ 

Other students hit the same stores dresses as hippies — long hair, psyche- 
delic shirts, vests, sandals, beads, bell-bottoms, sandals — the whole 
bit* These students were immediately suspected. Although they took nothing, 
they were closely thatched and often treatdd with hostility. 

What caused the difference in reactions? 

Can you explain the difference? 

Let’s imaginge the thoughts of a store customer : 

"Look at that young businessman taking things. Well, he is nicely dressed 
and neat. Businessmen are not thieves: they are solid citizens. That 
young man must be an executive. Probably checking merchandise.’ 1 
"EEEehho Look at those hippies. Disgusting. Lazy bums. Probably in 
here trying to get something for nothing. Wouldn T t put it past them to 
try to steal everything in sight." 

Can you see what is happening? The store customer is reacting to a mental 
picture. The word "businessman 11 takes shppe in his mind as someone who is 
honest and hardworking. The word "hippie’ 1 raises the picture of someone who 
is sloppy, lazy, and dishonest. 
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IX. WATCH THAT STEREOTYPE 

Xn the Davis experiment, such pictures were so strong that people disre- 
garded what was happening right before their eyes * They were reacting to 
stereotypes- We hear a word, and an image comes to mind . 

Woman driver - — a crazy lady who is a menace on the road- 

Hippie — a long haired slob, 

Texan — - a tall, loudmouthed person in a ten gallon hat pulled back, 
ready to fire . 

Teacher — a prim, old maid with her hair pulled back in a bun* 
Reacting this way to stereotypes is reacting to labels. Words influence 
our thoughts. We forget the reality behind the word: 

A* Although men quickly rate themselves as better drivers than women, 
extensive tests show there is no basic overall difference. As a 
matter of fact, girls between 16 and 25 rate as the safest drivers 
of all. 

B. When hippies first appeared, they were long-haired people who 
wanted to get away from the pressures of life and do their own thing 
— usually with the help of drugs. They tended to be quiet and 
unagressive. Now anyone who has long hair and unconventional dress 
is called a hippie. 

C. Texans come in all shapes and sizes, A Texan from Houston may be an 
oil geologist who has hardly ever seen a cow and never wears a ten- 
gallon hat. 

D. Look around at your teachers. Your school may have a lot of teachers 
who are in their twenties and dress stylishly. One helpful thing 
about TV shows like "Room 22" or "The Bill Cosby Show" is that they 
show teachers as human beings and not as stereotypes. 

O We will repeat our message. The word is not the object, the stereotype 
I RJ is not the person- 
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III. CONSIDER THE FOLLOWING EXAMPLES OR SITUATUIONS AND ANSWER THE QUESTIONS 

* * ’ * . s V , •* ,4 " " “ 

1. On a recent steer roundup in Wild Horse, New Mexico, the chuck wagon 
was an air-conditioned truck that carried a $100-a-day chef and pop- 
sides in the freezer. 

Does this item seem surprising? What is your stereotype of the cow- 
boy at work? 

2. Last year, high school students in Southern Germany were asked to 
describe the typical American man. According to them, the American 
is a yoimg* crew-cut, friendly person who wears loud shirts, travels 
with two cameras, and shows off by spending money. 

Do you think that stereotype truly represents all American men? 

" 3. This incident was reported in a recent Wall Street Journal: 

A young black executive from Chicago went to New York for an important 
meeting* As he approached a New York executive, the Mew Yorker said, 

"Are you bhre to deliver something?" When the black businessman in- 
troduced himself, the New Yorker was extremely embarrassed and re* 
malned that way throughout the meeting. 

What stereotype had messed up the New Yorker ’s thinking? 

4. Frito-Lay, Inc. has been using the Frito Bandito since 1967 to sell 
its crunchy product. First shown as unshaven, unfriendly, and leering, 
Frito proved a big success on children’s TV shows. The company then 
decided to use him for all its commercials. But first, Frito Bandito 
had to undergo some changes as drawn up by Frito-Lay f s advertising 
staff : 

1. less making faces 

2. no beard or gold tooth 

3. a switch in facial features from sneering to slyness 

4. friendly face and voice. 

Can you guess x^ho complained? Why? 

5. The Dodge Automobile commercial which features a southern police 
officer might be objected to by other than a southern police offices . 

What large segment of American population would find this commercial 
offensive and why? 
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XV . CONNOTATION AND DENOTATION 



Connotation? Denotation? What kind of animals are those? 
commotation hide a denotation? Is a connotation for real? 
dictionary to find out the meanings of these words and then 
connotation and denotation for each of the following words. 



Hawk 

Dove 

Pig 

Wop 



Communis t 



White 



Black 




SG 



How can a 
Use the 
write the 
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V , VOCABULARY 

"MOTTO 1 1 
I play it cool 
And dig all jive. 

That 1 s the reason 
I stay alive. 

My motto, 

As I live 'and learn, 
is : 

Dig and Be Dug 
In Return. 

by Langston Hughes 

(Hoi* do you fiact to this? Does Mr. Hughes have something worth saying?) 

The following is about your vocabulary — the words you use and the way you 
use them.. , You are the judge. Not everyone agrees about what is right and 
what is wrong, so you and someone else might not agree, What do the words 
mean? Say them out loud, say them in sentences, act them out, find sqme 
way to give them meaning, argue about them — — them write. 

On the following page, meanings of words are shown by pictures. In the 
first space mafch the words below with the pictures* In the second blank 
try to write another word that you would use for the picture- And finally 
In the third space write the standard or traditional word for the picture — 
the one your parents would accept. 

Bread Threads 

Wheels Cop 

Chicle Horn 







37 
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VI. STEREOTYPING I SELF-TEST 

A, Define ,: 3tereotype l? and give at least five examples of stereotyping. 
How does a label keep you from thinking clearly about the person 
given the stereotyped title? 



B. Give yourself one minute to write your responses to these words : 

blond , teacher , teenager, parent, Mexican, truck driver, farmer, fat 
and red.. Why did you respond the way you did? 




C, People are both different and alike. Is it really necessary to empha- 
size the differences? Why? What Is one way in which you can shift the 
emphasis to man’s common characteristics? 




29 



